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FOREWORD

The goal of Title I, Elementary Secondary Education
Act in Wisconsin is To sTimuiate new and improved
educetional practices and to uetermine their effective-
ness. Local educational agencies are enccuraged and
supported in their efforts to develop and introduce
innovative programs, demonstrate worthwhile practices
and utilize research to resolve critical educational
problems.

A major thrust of Title Ill is to encourage through
demonstration the adoption of innovative and exemplary
programs. Thus it is important to disseminate infor-
mation which will create an awareness and widespread
knowledge of these programs.

——

It is the purpose of this publication to describe the
projects currently in operation and funded under

Title 111. We hope you may find it useful in identi-
fying programs which may contribute to your effort for
the improvement of educational opportunities.

,:E%{fzdtk4.,,e < /ti;_dt_4zd

William C. Kahl
Superintendent of Public
Instruction
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HISTORY OF TITLE ill, ESEA

In 1965, the Congress of the
United States passed the Elementary
and Secondary Education Act provi-
ding for massive federal aids to ed-
ucation. Included in the Act was
provision for Title Ill. The U.S.
Office of Education in its Title |1l
manual stated that *the purpose of
Title 11l is to develop imaginative
solutions to educational problems;
to more effectively utilize research
findings; and to create, design, and
make intelligent use of supplemen-
tary centers and services.

Primary objectives are to trans-
late the latest knowledge about
teaching and learning into wide-
spread educational practice and to
create an awareness of new prcgrams
and services of high quality what
can be incorporated in school pro-
grams: Therefore, Title |l seeks
to:

(1) encourage the development
of innovations;

(2) demons*rate worthwhile in-
novations in educational practice
through exempia~y programs; and

(3) supplement existing pro-
grams and facilities.

In 1968, the Congress shifted
major responsibility for administra-
tion of Title 11l from the U.S,
Office of Education to the states.
In Wisconsin, the Department of Pub-
lic Instruction was designated as
the state education agency responsi-
ble for administration of Title III.
Offices are locared at 126 Langdon
Street, Madison, Wisconsin.

Following the ground rules es-
tablished by Congress and implemen-
tea through the U.S. Office of Edu-
cation, a State Plan for E.S.E.A.
Title Il has been developed.

The State Agency has also de-
veloped itwo manuals and material to
assist local educational agencies to
aevelop innovative programs to meet
critical educational needs in their
2reas. Since 1968, ninety-six (96)
projects have been funded by Title
I, £E.S.E.A., in Wisceasin.

The Proé?am Administrator for
Title 11l in Wisconsin is Russell S.
Way. Other staff include William
Bowman, Educational Centar Coordina-
tor; Doris M. Cook, Program Consul-
tant; Mary Jane Even, Director of
Dissemination; and Frances Kimmey,
Program Consul tant.




PROVISIONS FOR PROGRAM FUNDS

The goal of Title 111 is to
sTimulate new and improved education-
al practices and to determine their
effectiveness.

Allocation of Title Il funds
within *he state have been desig-
nated in these major areas:

1. Not less than 50 per cent of
the state's allocation wiii be used
for innovative, exemplary or adap-
tive programs by local education a-
gencies,

2. Noi1 more than 37 per cent of
the state's avallable funds wiil be
directed toward the establishment
and support of educational centers.

3. Not less than {5 per cent of
the total allocation will be ufti-
lized for special programs for handi-
capped children. The kinds of pro-
grams which are appropriate for
funding under this category are
those which meet the speclal needs
of handicapped ch!Idren, defined as:

aducable mentally retarded, hard of
hearing, seriously emotionally dis-
turbed, crippled, or other health-
impaired children who, by reason
thereof, require special Jcation
or related services.

4. Guidance, Counseling and
Testing has been added to ESEA, 111
as a designated program area. This
action follows Congressional amend-
ment during 1969-70 which resulTed
in a merger of the National Defense
Education Act, Title V-A (NDEA, V-A)
with the Elementary and Secondary

Education Act, Title It (ESEA, 1I1).
The present program for guidance is
known as ESEA, Ill - Counseling,

Guidance and Testing. The minimum
provision for funding under Guidance,
Counseling and Tecting is desgnated
by Statute to be: "A state shall
expend for Title V-A, NDEA purposes
in any fiscal year through FY - 1973
an amount at least equal to 50 per
cent of the amount expended fronm
Faderal grant funds by that State in
FY 1970 for the purposes of Title
V-A, iDEA."




There were forty-eight projects
in Wisconsin in fiscal year 1971.
Ot these forty-five were operation-
al projects and three were p'anning
projects., Fifteen of these pro-
jects terminated during the period.

Of the total ninety-six pro-
Jects funded in Wisconsin since
1968, over seventy percent have
been continued by local funds upon
termination of federal fundinag.

Further information regarding
all projects, publications and
available material may be secured
from the State Title I, E.S.E.A.
office, Department of Public Instruc~
tion, 126 Langdon Street, Madison
Wisconsin, 53706,

Phone: area code 608-266-2459.

TITLE i, ESEA

WISCONSIN

PROJECTS

1971

FISCAL

YEAR




Do Drugs, Narcotics,

Alcohol and Tobacco

Have a Place in Your Life?

The Cooperative Educational
Service Agency #8 region is no aif-
ferent from other areas of the state
or nation in that it faces a very
serious social challenge--drug a-
buse. Arrests and student surveys
show that the problem is acute and
growing. The youth know what vari-
ous drugs will do for them--but not
what the drug wili do to them.

A CESA #8 survey of 1,140 stu-
dents in grades 7-12 in four
schools in May cf 1970 indicates
that:

. 4.6% use marijuana more than
infrequently.

. 58% use beer more than infre-
quently,

. A small number of students--
about 16%--experiment with other
drugs.

. The so-called "drug culture
group” myth is destroyed in this
particular survey. The respondents
were evenly divided as to the type
of individual who uses drugs.

. The smaiier rural communities
have a higher percentage of students
drinking beer, but fewer using drugs.

. 53% cf the students feel that
the taking of drugs satisfies a
feeling of belonging to their
“group."

. 56% do not feel that laws
- ~rtaining to drug abuse should be
more lenient.

. 56% feel that drug users are
crying for help. What can we do af
school or home to aid this situation?

The intent of the project, be-
gun in 1969, is to initiate a total
community educational program with
three goals: (1) a staff improve-
ment program, particularly in the
area of communication skills, infer-
personal relations, as well as the
factual knowledge of drugs and *the
areas of concern; (2) timely curric-

" ulum development in K-12 grades in

the area of social sfudies in order
to provide meaningful learning ex~
perience in drugs, alcohol and to-
bacco In its proper sequence; (3) a
community adult drug education coun-
cil to develop an awareness and to
coordinate the local agencies' ef-
forts being made, to meet this chal-
lenge to our youth. A valuable by~




product will be to develop a region-
al (CESA located) wide information
center on drugs to be available to
all schools.

Students, teachers, administra-
tors, social agencies, parents and
specialists are involved in design-
ing a model curriculum.

One highlignt of this project,
and a source of real need, is knowl-
edge and communication zkills
teachers will receive in inservice

6;{? training and resources available fo
assist them to effectively speak
Qé:) with students about drugs, alcohol
M
@)

and tobacco.

The focus on a coordinated com-
munity effort with adult seminars
c::p series for parents, etc. will give

o teachers support for the curriculum.
o .Development of improved channels of
= communication between parents and
children will be emphasized. Local
lel resource people, such as law enforce-

ﬂﬁgﬂ ment officials, social workers and
experts in rehabilitation and univer-

sity resource people, such as mem-

Project virector:

%r. Carl A, Strassburg
LESA #8

'07 North Jouglas Sireet
Appleton, wisconsin 5491 |

Operational Year: |/1/71-8/31/71

berrs of University Hospital Staff,
will be directly involved.

There are now 4 full-time pro-
fessional instructors servinag as in-
service leaders in the various
schools in CESA #8.

Proceaures include Saturday and
after school information sessions for
teachers, summer curriculum work-
shops, adult community proarams and

extensive evaluation. Drug educa-
tion wil'! become part of the regular
curriculum and taught in an ongoing

sequence.

The problem did not arise over-
night nor can we correct it over-
night. |ts solution necessitates
total community involvement. The
program will be operating at its op-
timum level in about three years.
This will require mich work by many
citizens, feachers, consultants, and
civic and social organizations.




Individualized Training/Retraining Centers
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Project Lirector:

Mr. Greg McElwee

Project Interact

1155 Jdorth 10th Avanue
Cedarburg, Wisconsin 53012

Operational Year: 11/16/70-11/15/71
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INTERACT 1S a teacher retrain-
ing project under E.S.E.A. Title [I1
as a cooperative venture between the
public school systems of Cedarburg

hand Franklin, Wisconsin.

Its primary function is to con-
duct training and retraining of ele-
mentary school teachers and adminis-
trators in the techniques of indivi-
dualized instruction. Individuali-
zation requires redefining and re-
structuring the role of the teacher.
The program'is designed to teach
skilks and techniques needed for a
program of individualization. The
goals of the irdividualized pre- and
Inservice training are to help
teachers develop skills in: (I) di-
agnosing needs of children, (2) plan-
ning appropriate individualized in-
struction, (3) identifying and de-
veloping approgriate instructional
materials, (4) working in a differ-
entiated staff setting, and (5)
continuously evaluating their own
adequaciges in meeting the needs of
,individual children.

INTERACT has two operative
phases. The objective of the first
phase is to develop programs of in-

 to Faciltate Individualization of Instruction

dividualized instruction at Robin-
wood School in Franklin and Park-
view School in Cedarburg. Both
schools operate K-5 programs in a
multi-unit setting. During this
period, intensive retraining activity
of the two school staffs will be
undertaken.

The intent of the second phase
of INTERACT is to capitalize on the
efforts expended at the Parkview and
Robinwood Schools by establishing
them as Teacher Training and Retrain-
ing Centers for individualized in-
struction. During this period,
teachers and administrators from the
project area (greater Metropolitan
Milwaukee) will come to the centers
to assist in program design, to ob-
serve, work with the Center's Staffs,
and to participate in training cycles
designed to help the participant ac-
quire skills necessary to implement
individualized instruction, .and to
evaluate the training effects.

Though the second year of the
project has almost completed evalua-
tion of the implementation of In-
dividualized Instruction procedures
by teachers, inservice training and
planning design are still In process.
Demonstration Centers will not be in
operation before the end of 1971,




Fostering Motivation in Young Children:

Project PATROL is an innovative
dynamic approach to preserve the
achievement-motivation of their pre-
school children. The strategy gives
parents a structured situation to
obtain important information and
share with each other experiences
about their children.

The project provides a base up-
on which other education programs
can be built. Because of the pro-
ject, these parents will have an in-
tegral role instead of having an
auxiliary function in the education
of their children.

PATROL is pre-school education.

The prchlem of motivation is
well known throughout our school
systems. It is a problem which ap-
pears to defy solution, though many
have been researched.

A survey, conducted in the Co-
operative Educational Service Agency
#3 area in Wisconsin wihich includes
Menominee, Cconto, Marinette, Forest,
Florence, and Shawano Counties in
the northeastern corner of the State,
showed that a significant number of
children were entering kindergarten
without the motivation needed for
achievement. These children were
plagued with difficulties arising
from a lack of skills, as well as
from a lack of "wanting to learn."
‘This made the teaching task next to
impossible.

A comrittee was assiared to de-
velop a proposal dealing with these
problems. PATROL was desigie.; a
pi lot study was conducted and evalu-
ated. This project is currently in
its first year of operation.

o

PATROL is based on two *heéories
(1Y + -+ motivation is the result of
an identification process related to
the "significant other" in a child's
life and a desire for self-competency;
(2) that groups of people with like
interests meeting with set goals,
and leadership with high positive
valence, will acquire attitudes ben-
eficial to the stated goals and ob-
jectives.

Its goals are to nourish, pie-
serve and rekindle achievement-moti-
vation in pre-school children.
PATPOL believes that a child learns
best by fol lowing the encouragement
given by significant people in his
|ife--usually his parents. Also, it
is felt that the pre-school educa-
tion should have its base and most
of its content within the environ-
ment of the home. Content for the
project is the normal development of
a child. Methods shown aid parents
to enhance this development in day-
to-day activities.

The objectives are that parents
will: learn how to appropriately
stimulate their children according
to deve lopmental age; identify proper
developmental environment for their




their children; aid their children
in the development of social skills;
provide children with a variety of
learning experiences; enhance sel f-
concept of their children. Also
that kindergarten teachers will dem-
onstrate a knowledge of characteris-
tics of motivated children.

The project begins by looking,
sociometrical ly, at the geographic
area that supplies children to one
kindergarten class. A pre-school
parent who is a natural leader is
selected, recruited and trained.
This parent, in turn, recruits other
parents to form a group and meet
regularly. They discuss observation
and interaction techniques; work on
home-curriculum tasks which aid their
children to be motivated toward
learning.

&Mhl&mwb . -

When one group begins in a
school district, others form from it.
Kindergarten teacher is loca! advisor
and insures follow-through when
PATROL child enters school.

To integrate PATROL into the
community, Child Motivation Central
(a storefront on Main Street) pro-
vides parents consultative advice
and has a play area for kids.

Project Director:

Mr. Thomas B, Bluett

CESA #3

Municipal Buiiaing
Gillett, Wisconsin 54124

Operational Year: 12/1/70-11/30/71




Understanding
Wisconsin

Our Home

<

UNDERSTANGING WISCONSIN CUR
HOME is a Title Il project whose
program is designed to provide ele-
mentary classrooms of wisconsin
with visual aids which stimu'ate
discussion and motivate further in-
quiry into the Geography of our
state. The project follows the
guidelines of the Wisconsin State
OPl instruction bulletin "A Concen-
tual Framevwort for the Social Stud-
ies."”

The visua. aids consist of a
series of sixteen I5-minute instruc-
tional television lessons with ac-
companying manual designed to help
elementary teachers improve Wisconsin
Social Studies.

The videotaped lessons do not
attempt to provide classes with a
total Wisconsin Geography curricu-
lum but rather to begin the week's
study. The tfeacher manual provides
suggestions and gives resource mate-
rial with which the 4th or 5th grade
teacher may build a full week of
study if desired.

The teacher planning-writing
commi ttee spent the first three
months of the project year studying
the needs of Social Studies teachers,
methods of writing behavioral objec-
tives, and techniques of TV produc-
tion. This study was supervised by
consul tants from Wisconsin State
University-Oshkosh and Russell Widoe,
Project Director. The remainder of




the year was spent in planning and
writing the individual lessons and
accompanying material for the teach-
er manual.

Brian Schmidlin, TV teacher, a-
long with other committee members
and consul tants, made an extensive
search of existing visual materials
wnich might be incorporated into the
Ti-séries. Mr. Schmidalin was cha-ged
#ith the responsibility of editing
this material into the lessons and
booking the films or slides on a
schedule to match the videotaping
sessions. He was also the liaison
between the committee and the WLUK-
TV. cinematograoher responsible for
making the new, film for the project.

Videotaping has been done in
color for the broadcast series. The
commi ttee and staff realize that
most schools are without color re-
ceivers now, but hopefully the series
will prove of sufficient value 1o
warrant use from some years, and
more color sets will undoubtedly be
purchased.

Upon comp letion of initial stu-
dio videotaping, lessons were copied
on |I" videotape for use in pilot
study in classrooms at Baird School,
Green Bay; the Sevastopol Elementary
School; and the Campus School at WSU-
Oshkosh. Miss Lucille Gleissner was
in charqge of the CESA No. 9 area
pilot study, and she designed the
pre- and post-tes*s and supervised

classroom use of the lessons. Where
indicated, the lessons were edited
to include changes called for by the
pilot use.

Subjective evaluations, such as
pupil interest, were included with
objective testing in making decisions
regarding the effectiveness of the
videotapes. Extensive editing and
repairs were made on many lessons
after pilot viewing.

The final evaluation of the
series will be made in the field by
the pupils and teachers using the
broadcasts and manuals.

The tapes were in use during
1970-71 school year on Channel |1,
WLUK-TV, Green Bay; WHA-TV, Madison;
and the closed circuit TV system of
the Milwaukee Archdiocese.

Project Director:

¥r. Russell Widoe

NEWIST

Post Office Box 7711

Green Bay, Wisconsin 54303

Operational Year: 12/1/70-11/30/7]




The submittal agency for this
project is the Green Bay Public
School District, a!though there are
four school districts involved. The
other districts are those in Neenah,
Madison an1 Oshkosh.

The stated purpose of this pro-
ject is "to support individualiza-
tion of learning at the secondary
level through a consortium effort of
4 school districts with major empha-
ses upon behavioral change in teach-
ers and students, and appropriate
change in curricula.”

The 4 school districts have
formed a consortium to develop and
disseminate methods and materials
for individualized learning at the
secondary level and to conduct staff
development programs. |t is antici-
pated that reciprocal advantages will
result from a joint effort in mate-
rials development.

The project began In 1970 and
is completing its second year of op-
eration.

Staff members are developing
learning activity packages based up-
on behavioral objectives in all areas
of English, social studies, mathemat-
ics and science. Sourcebooks for
students and teachers are being com-
piled and will contain examples of
individualized instructional and
curricular approaches to serve as
guides toward self-initiated learn-
ing.

»

Learning Packages are called
"Unipacs:" Different leveis of UNI-
PACS have been prepared to meet the
specific needs of students gf a spe-
cific grade level. This provides
the more able student the optior of
working in quest or enrichment ac-
tivities. The less able student will
be presented materials geared to his
fearning level so he may better un-
derstand the material presented. The
learning materials are structured for
individual and independent use.

To meet the project goals, 75
staff members from within the Consor-
tium participated in 3 days of in-
service on individualized instruction
with some emphasis on development of
a model and construction of unipacs
and |5 days of actual construction
of the' learning activity packages.

Opportunities were also present-
ed during the writing portion of the
project for inter-school and inter-
district communication, clarifica-
tion, and help. Some participants
worked individually, some wrote as
teams. Their output consisted of
materials which, if used properly,
will allow students to progress with-
in the curriculum at rates consistent
with Interests and abilities. Oppor-
tunities to use one another as re-
sources are of high significance.
Plans include an exhange of all mate-
rials within the Consortium.

Evaluation of the learning pacs
is taking place as teachers use them




Wisconsin Consortium

for

Individualized

Learning

in the classroom, obtain reactions,
and observe student progress. Upon
completion of the project, the
learning packages will be placed in

a bank for retrieval by the four dis-
tricts and other schools.

Project Director:

M?Tq:;rome Whitehouse

1520 South Point Road
Green Bay, Wisconsin 54303

Operational Year:
13

2/15/71-2/14/72
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This project has as its goal tfo
create and demonstrate an exemplary
school-community program for small
town districts serving larger rural
areas in the domain of the cultural
arts, i.e., art, music, drama and
creative writing.

One of the best ways to build
ccmmunity support for the schools is
to bring the community into inter-
ac*ion with the school programs on
as broad a base as possible. The
cultural arts have long provided an
opportunity for such interaction in
terms of art, music, and drama.

Jefferson has no drama club, no
community music or art associations
and is isolated by distance from ac-
cess to such groups in larger cities.
The presence of cultural opportuni-
ties in a school community vasis will
provide school youth, and similar
communities, the opportunity to in-
teract with cultural and performing
arts at an influential time of their
lives,

There are four objectives of the

project based on these needs. They
are: (!) to provide a cultural arts
program in which the school!l and com-
munity populations are given the op-
portunity to actively interact with
the craftsmanship requirements of the
cultural and performing arts; (2) to
provide a prograr* in which the wise
use of leisure time in pursuit of the
cultural and performing arts is a
paramount consideration; (3) to pro-
vide for improved community-school
relations by creating a vehicle with-
in the school for community self-
expression in the cultural and per-
forming arts; and (4) to provide a

15

nrogram of activities with the com-
munity which will give the school-
aged generation the opportunity to
experience a variety of exploratory
experiences in the cultural and per-
forming arts to the end that they
will eventually become discriminating
producers and consumers of the things
of culture.

The Arts Program was designed
to provide activities for school-
aged ‘generation in the Jefferson
School district both public and
parochial. The program also provides
activities tor the adults within the
school district and the unique fea-
ture of the program is the school-
community interaction which will take
place.

A goal is to create the needed
sensitivity for the arts so that
school curriculums will be expanded
to include arts activities in the
schools. Both participator and non-
participato. activities are planned.

The activities are provided in
the areas of visual arts, drama,
music, creative writing, and the
allied arts. Exhibits, demonstra-
tions, lectures, films, and field
trips are integrated with the work-
shops which stress active participa-
tion in the arts. Inservice training
sessions are scheduled for both
school faculty members and community
leaders.




Child Conservation Center

The project purpose was to de-
velop a systematic approach 1o meet
the educational needs of learning
disabled children in the school dis-
trict. Some chiidren with average
intelligence were not progressing in
school as well as they could, and
this resulted in their frustration.
Thev may have had problems in read-
ing, speaking or writing which could
not be solved through regular class-
es. |t was uecided these children
needed a specific program which is
suited to their individual problems
and needs.

Svudies support the need for
psychological teams to proviue pro-
grams in special instructional fa-
cilities for children wl*h ifearning
or behavior problems who ¢o not fift
intfo conventlonal special education
programs.

A center was developed to pro-
vide specific programs to compensate
for disabilities so that the =hild
could succeed In a regular ciass~
room. The center provided special-
ists who evaluated the learning dis-
abled child, prescribed teaching
needs, developed ancd carried out in-
dividual educational programs pre-
scribed by the diagnostic team for
each chlld.

Chlldren were referred by class-
room teachers for comprehensive eval-
uvation by the diagnostic fteam. A

child wes admitted to the Center if
it was felt he needed services over
and above those available in the reg-
ular classroom. Classes in the
Center were comprised of six fto ten
pupils who follow individually pre-
scribed academic programs. Observa-
tien rooms, workshops and seminars
offzred intensive inservice and pre-
szovice t-aining. For children not
admitted to the Center the team work-
ed with the classroom teacher to de-
velop a specific program.

The Center staff also trained
staff in the school district to rec-
ognize learning disabilities.

Several programs were initiated
to meet the inservice needs of the
professional staff members of the
schools in the area. Four workshon
sessions were held through the sum-
mer of 1970. Two additional sessions
were offered at the Center. These
workshops were held to acquaint
school personnel with the various as-
pects of learning disabillties. A’
total of one-hundred seventy-six pub-
lic and private school ftfeachers and
admiriistrators completed the earlier
workshops.

Another essential facet of the
inservice portion of the project is
to encpurage classroom teachers to
visit the Center to observe the pro-
gram utilizing special ly constructed
facilities. Teachers are able to see




applications of the specialized ma-
terials and techniques which they
may be able to incorporate into -
their own classroom activities.

All phases of the Child Conser-
vation Center are being cvalyated as
an integral part of the project.
Continuous educational monitoring
systems have been developed and are
constantly being revised. As a pzrt
of the ‘three year program outside
evaluation services were contracted.
These services have proven to be
very bereficia! in refining program
diagnos tic and remedial procedures.

Ouring the planning phase and
the first operational year, the
Chitd Conservation Center was under-
written fully with Title 111, E.S.E.A.
funding. As the second operotional
proposal was being negotiated, the
State Department of Public Instruc-
tion suggested that part of the
staff costs could be funded utili-
zing funds from the Division for
Handicapped Children. Since the
Center is a project for the handi-
capped, the services are eligible
for 70% state reimbursement.

S

An evaluation of the project in-
dicated that the Center provided pro-
grams for |80 children during 1969-
70.

The significant aumder of chil-
dren whose disabii:ty has been re-~
mediated is evidenc? of the effec-
tiveness of the diagnostic~prescrip-
tive approach to instruction for the
learning disabled child. Many case
histories are on file which indicate
the type of intervention used at the
Center is effective where other
techniques have faiied. This type
of remediation is admittedly expen-
sive. However, if effective inter-
vention is achieved at an early age
the returns to the individual and
society will far outweigh the initial
financial investment.

Project Director:

Mr. Joseph Turpin
625-52nd Street
Kenosha, Wisconsin 5314|

Operational Year: 9/1/70-8/31/7I




Individualizing Learning Through Media

Ihis Title 111, E.S.E.A, pro-
ject has been honored by the U.S.0.E.
for its exemplary program in "Indi-
vidualizing Learning Through Media."
The project, with students in the
4th, 5th & 6th griades, has had as
its objectives to enable rural area
teachers to more nearly meef The in-
tel lectual needs of the individual
learner through development of an
instructional program making maximum
use of instructional media in large,
small and individualized learning
situations; ....to develop teacher
competency in the use of instruc-
1idnal media; ....to make instruc-
tional media...available to rural
area teachers and students (van car-
ried equipment as needed to rural
schools); to bring about adoption...
procedures in CESA #I1.

Twenty-five rural schools dem-
onstrated a program which makes max-
imum yse of instructional media in
large group, small group, and indi-
vidualized learning situations.

One elementary school in each
district of a Cooperative Agency
participated. The teachers of a
fourth, fifth and sixth grade within
each school functioned as a teaching
team. Each team has a paraprofes-
sional lnstructional assistant and a
clerical assistant.

An instructional materials
center was established in each parti-
cipating school. An agency instruc-
tional materials center cooperates

with a university audio-visual center
to provide added services.

for a prograr of individualiza-
tion to be successful, teachers must
have competence in formulating be-
havioral objectives and in selecting
and preparing instructional materials.

Inservice sessions and a six-
week workshop develops teacher com-
petency in use of instructional media,
writing of objectives, designing of
learning experiences, and evaluation
and selection of media.

In evaluation, these points were
noted. There is continued evidence
that media is being used by the stu-
dents either individually or in small
groups. Students use audio-visual
eguipment and materials on their own.
Taught by teachers to develop skills
of operating and maintaining equip-
ment, s*udents use both 16 & 8 mm
films, overhead and <lide projectors,
tape recorders, fllmstvip and opaque
projectors "very efficiently and bus-
inesslike." Students also make their
own transparencies. The van opera-
ting between schools has effectively
facilitated equipment availability
in all schools. The bus operated be~
tween schools twice weekly to bring
equipment from IMC-Central.

Teacher competency to write ob-
jectives ané to use instructional
media was reflected in their ability
to write clear and accurate objec-
tives and in the increased utiliza-




tion of various types of media by
teachers and students.

During the 1969-70 year, an ex-
tensive effort was made to determine
the effects of the individualization
upon the students. In October, 1969,
all students were given the complete
battery of California Comprehensive
Test of Basic Skills. Re-tests were
given in April, 1970. Briefly, the
results computed by subject area,
demonstrated significant differences

in most areas (T-Tests of means used).

Areas tested included reading,
arithmetic, language, and study
skills.

The goal of Title Il is to
stimulate new and improved education-
al practices and to determine their
effectiveness. This project was
based on needs in CESA area and has
been evaluated to be exemplary in its
effectiveness to meet those needs.

Project Director:

Mr. Roland Solberg

CESA #11

La Crosse County Court House
La Crosse, Wisconsin 54601

Operational Year: 7/1/70-6/30/71




The Initiation of a Fuli-Range

Special Education Organization
for the
Rural Areas of CESA #11,

Utilizing a “Cluster of Schools” Approach

oject Director:

Mr. Jon Boyd
CESA #11
Box 388
Holmen, Wisconsin 54536

Operational Year: 12/1/70-11/30/7I
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This project is designed to or-
ganize a full range special educa-
tion program for the rural areas of

CESA #11. All of the schools in the
agency will be grouped into clusters
which will be large enough to pro-

vide the student numbers to justify
a full range special education pro-
gram with emphasis on secondary edu-
cation. .

Each ciuster will have a ful
range program for the mentally re-
tarded youngsters. At the secondary
level a prescriptive type of program
will be initiated by which students
with special learning difficulties
will be identified and served. Ex-
isting programs su.h as work-study
programs, secondary M.R. rooms and
remedial rooms will be utilized.
Basically the secondary program will
provide for a more clinical approach
to the learning difficulties of the
students. Personnel will be pro-
vided within each cluster of schools
to provide these services. This will
consist of lower and upper elementery
educable classrooms and tfrainable
classrooms.

Centralized administration will
be provided at the CESA level. This
will coisist of the employment of
one administrator-coordinator who
will be provided with the necessary
clerical assistance. Other suppor-
_tive services will include speech
therapy, psychometric testing, and
psychological services which will be
available an a contract basis.

The administrator-coordinator
will be responsi 32 for all aspects
of the-project. In each cluster of

21

schools The chief school administra-
tor or his appointee will make up an
executive committee to solve prob-
lems that might arise within that
cluster.

There will be adequate flexi-
pility within each cluster to permit
variation and the inclusion of
special programs which may be pres-
ently in operation. This project
will make use of other programs,
such as a remedial reading p~"ject,
to the widest extent possible. To
that extent it is designed to oro-
vide the framework wherein the pro-
vision of full range services is Dos-
sible.

The geoaraphical area is larqgely
non-urban with only one large local
district. A cooperative approach is
necessary to provide a student enrol-
ment which justifies a complete
special education program.

All of the public school K-12
districts make some provision for
handicapped students although in some
cases such provision is very limited.
In the private schools there is a
minimal amount of provision for
special education students. It is
fair to state that in most cases
these students are assigned to the
public schools system. |t is evi-
dent that there exists a lack of a

concerfed, organized effort to meet
the educational needs of students
requiring special consideration.




A Pre-Vocational Thrust

Academic courses in high school
in the pre-vocational thrust program
emphasize occupationai information
as a unifying and motivating concept.
Vocational information presented in
isolated career courses frequently
is not applied by the student.
Through its integration into the
zurriculum, the needed information
is reinforced and related to practi-
cal goals.

The project provides informa-
tion about jobs which enables stu-
dents to make wise career decisions,
develops academic skills necessary
for success, trains students in hu-
man relations, and develops leisure
time interests.

. A recent survey disclosed that
79% of the participants felt that as
a result of the program they have a
better idea about vocations after
high school. The vocational thrust
is interpreted to mean anything from
semi-skilled careers to more sophis-
ticated skills and could and does in-
«lude exploration of careers which
would require a college education.

Approximately fifty sophomores
are chosen each year, all of whcu
must be underachievers. The group
is selected from candidates recom-
mended by ninth grade teachers and
counselors. Usually about 150 stu-
dents are recommended for the pro-
gram. The |.Q. and achievement

scores are considered along with
teacher judgment, and those who seem
to be the most serious underachievers

are chosen. Some witl be below aver-
age, some will be average, and a few
will be above average. It is not

difficult to find above average stu-
dents who are underachievers and
they tend to provide leadership in
the program. With very few excep-
tions they will be high risk stu-
dents with poor grades, poor atien-
dance records, and a general turned-
off attitude toward school., The ob-
Jjective is to turn them on and the
career exploration provides an im-
mediate goal to motivate them. A
conference with parents, candidate,
and counselor in the child's home is

.a must before the student is admit-

ted to the program.

A committee of volunteer teach-
ers has prepared special curriculums
for English, social studies, science,
and mathematics. The program offers
field trips, resource speakers,
audio-visual materials, abundant
supply of reading materials in the
classroom, and special guidance ser-
vice. A special reading teacher is
provided for both remedial and de-
velopmental reading. Many of these
students have reading problems. Ma-
terials are available from the pro-
ject director.

Evaluation of the program in-
cludes student ‘and parent evalua-




in General Education

tions. Changing attitudes are mea-
sured by teacher and counselor ob-
servation, and student self-evalua-
tion. Attendance and grades are
compared to previous years by quar-
ters.

Teachers, parents, and students
involved in the project program have
been receptive to the program and
comp | imentary of the results to date.
In a survey of parent opinions, 98%
were found to be in favor of the
program, and 84% indicated that as a
result of the program their child's
attitude toward school improved. In
an evaluation of the program by the
. students 88% expressed the opinion
that the project ccurses are more
meaningful than previous courses.

Comparison of grade point aver-
ages for the present 10th grade
class, first semester, shows an in-
crease of .56 over the 9th grade.
Eight sophomores, 5 juniors, and 14
seniors in the project group were on
the honor roll first semester. None
had been on the honor roll prior to
project participation.

The counselor continues to
guide and direct these students in
the junior and senicr years accor-
ding to their interests and abili-
ties. The encouragement of widely
diversified interests is one objec-
tive of the program.
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These students tend to gravi-
tate toward vocationally oriented
courses. Of a total of 145 students:
in the program, 120 are enrolled in
one or more vocationally oriented
programs, as follows: 47% business
education; 21% home economics; 56%
industrial arts.

Project Director:

Mr, Cecil Kielley
702 Pflaum Road

Madison, Wisconsin 53716

Operational Year: 6/28/70-6/27/7]




Projecf M/1/R/1, begun January,
1970, is experimenting with an inser-
vice model that is designed 1o equip
English teachers to effect curricuium
change. The model is predicated on
the assumptions that teachers, like
students, have individual needs, in-
Teresis, and abilities, and that
these indivigual differences must be
accounted for in the inservice train-
ing of teachers. Such a fiexible and
individualized inservice program is
what Project M/1/R/1 seeks to provide.

The primary means for meeting
the objectives were an eight-week in-
stitute conducted for 23 English
teachers in the summer. In conduct-
ing the 'nstitute, the basic strate-
gy was 1o teach teachers as they
should teach kids. As a result of
the summer experience, the partici-
pating teachers attempted to function
as resource persons in their respec-
tive schools by implementing new
ideas in their own teaching and help-
ing other teachers who were interest-
ed in these innovations.

The first phase of the project's
program provides learning motivation
to the participating teachers. Self-
assessment and confrontation instru-
ments are used to help each teacher
come 1o a realistic understanding of
his task and role, his attitudes to-
ward curriculum change, and the pre-
sent state of his art. Included here
are attitude inventories toward lan-
guage, learning theory, and classroom
practices; research packages calling
for a choice of and defense of a stra-
tegy for an instructional situation;
pre-testing in subject matter areas;
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" and estabiishing personal self-

improvement goals. Throughout the
motivational phase, teachers are con-
fronted by the need to expose and de-
fend their positions on professionel!
issues to otner teachers and project
staff members.

The instructional phase, which
takes place during an eight-week sum-
mer institute, provides teachers with
learnina experiences in communication
concepts.

Having instructed teachers in
exemp lary curricular concepts, the
project's reinforcement phase has
teachers applying these concepts to
a simulated teaching-learning situa-
tion. Through micro-teaching, i.e.,
a reduction of the teaching-learning
act to 15-30 minutes, the class to
4-5 students, and the focus of the
lesson to a very concrete concept,
teachers reinforce their grasp of the
concepts. They prepare a micro-
lesson, teach it, evaluate the video-
tape of their effort, revise the les-
son, reteach it, and evaluate again.
In addition to seeing how they per-
formed with the content of the lesson
teachers can also seek such improve-
ments in methodology as greater stu-
dent involvement and interaction,
less teacher dominance, and use of
behavioral objectives. Further rein-
forcement occurs as teachers are
given the opportunity fo construct
units or other lesson sequences for
use in their classes during the
coming school year.




An In-Service Model that Will Equip
English Teachers to Effect Curriculum Change

In line with their personal
goals and those of their department
and/or schools, teachers formulate
plans for implementing their newly
acquired cencepts into their teach-
ing during the coming school year.
Included in these plans are tasks
and strategies for influencing their
colleagues. Teachers are encouraged
to carry on action research to dis-
cover what effects the changes gen-
erated by the project have on their
students. The project staff avails
itself to the teachers throughout

-

the school year to assist them with
their implementation and to gather
data to determine the extent and
quality of implementation which
actual ly occurs.

Project Director

Mr, Thomas Swenson

Madison Public Schools

545 Yvlest Layton Street
Madison, Wisconsin 53703

Operational Year: |/1/71-12/31/7]




In-Service Program
in Intergroup Relations

The purpose of this project is
to develop a program in intergroup
relations which will provide educa-
tors with an understanding of the
forces of racism, prejudice, and dis-
crimination in American life and the
impact of these forces on the experi-
ence of the White majority and minor-
ity groups.

It has been well documented that
members of minority groups in America
have suffered economic, political and
social injustices. To help alleviate
these injustices, it is assumed that
the predominant white majority must
understand the historical development
of intergroup tensions, hostilities,
and inequities and become sensitive
to the various forms of individual
behavior and institutional practices
that perpetuate them.

Through a cooperative effort in-
volving the Madison Public Schools,
the University of Wisconsin School
of Education, and Madison community
representatives, a program of inter-
group relations has been proposed
which will provide educators with an
understanding of the forces of racism,
prejudice, and discrimination in
American life and the impact of these
forces on the experience of the White
majority and minority groups--partic-
ularly Black Americans, American
Indians, Spanish-speaking Americans,
and poor Americans.
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A major focus of the program
will center around the need for edu-
cators-~through meaninaful diaioque
with their peers and members of the
community--to understand how their
own perceptions of and attitudes
about family, class, ethnic, and
racial differences affects the learn-
ing process and ultimately the
structure and substance of our educa-
tional system. |In an attempt to
create a learning experience which
will eventualiy reach a large number
of educators, these issues will be
approached through a unique combina-
tion of televised lecture discussions,
communication groups involving vari-
ous segments of the community, exer-
cises in classroom applications, and
opportunities for field woerk in the
communi ty.

Project Director:

Mr. Roland Buchanan
545 West Dayton Street
Madison, Wisconsin 53703

Operational Year: 6/15/71-6/14/72




K-12' Environmental

Education Curriculum

The purpose of this planning
grant is To make preliminary plans
for an interdisciplinary environment-
al education program within grade
levels K-12.

A most critical educational
problem in Wisconsin is the state of
our environment in ifs entirety; the
lack of concern and ianorance, plus
the misunderstanding of ecological
concepts. The care, development and
proper use of the total resources of
our nation have been entrusted to us
as individuals and as a society. How
the responsibility of this trust is
recognized and accepted depends large-
ly upon the ability of the education-
al medium to provide a program to in-
form the people.

In a free society such as ours
the people must bear the ultimate
responsibility for the choices made
and action taken. To make intelli-
gent choices requires knowledge of
the situation--this comes through ed-
ucation. Environmental salvation is
education!

Procedures to be followed
throughout a planning grant and used
toward solution of our educational
problem are listed in order of prior-
iTy:

. Provide a teacher education
and developmental program in environ-
mental concepts and techniques.

2. Assemble pertinent, current
information with ready access to all
personnel .

3. Imolement a coordinated K-12
environmental education proaram with
a director to assist and guide per-
sonnel and be responsible for the en-
tire program.

4. Develop media, materials and
an outdoor center local to our dis-
trict.

5. Serve as a resource center
for concepts, materials, teacher in-
service programs and resource identi-
fication for other schools, aroups,
etc. in our locality.

6. Coordinate with the city and
county governing bodies to provide a
county nature center and outdoor
faboratory.

Expected outcomes of this pro-
ject are: awareness and appreciation
of nature; basic understanding of
ma jor ecological concepts such as:
dependency, adaption, cycles in the
biosphere, ecology, web-of-life,
"multiple use concept", habitats,
niche, predator - prey, producer -
consumer; become more aware of Man
the Animal, his place and affect up-
on the environment; and formulate
and integrate a local program for
identification, reduction or elimina-
ting pollution and environmental de-
struction.

Project Director:

Mr. David Schiotz
718 North Broadway
Menomonie, Wisconsin 54751

Operational Year: 7/1/71-6/30/72




A Cluster System Approach to the

The project is designed to test
the effectiveness of a decentralized
administraiion in meetlng the educa-
tional needs of inner city pupils.
The Cluster System Approach was be-
gun with a pilot project, North Di-
vision, Milwaukee.

The North Division Cluster Sys-
tem Project is federally funded to
test the decentralized "cluster ap-
proach" to the administration and
program development for schools in
Mi lwaukee's black community. The
North Division Cluster is one facet
of a plan to reorganize the Milwaukee
Public School System in order to
make schools more responsive to the
particular needs of the communities
they serve. The Milwaukee Public
Schools are organized into 14 clus-
ters, each composed of one senior
high school and its feeder junior
high and elementary schools. The 14
clusters are paired into seven pro-
gram service areas, each reflecting
contrasting popuiation characteris-
tics. The North Division Cluster is
one of the 14 clusters in the school
system,

As a mode! for future city-wide
cluster operation, the Cluster Sys-
tem Project:

|. Provides additionatl PSA VI|I

team members who provide a |link be-
tween cluster schools and the deputy
superintendent; stimulate parent in~
voivement in the schools through ad-
visory councils and other parent

groups and activities; provide sup~
portive services for teachers in de-
veloping, selecting, and evaluating
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methods and materials, and planning
fessons which meet students' indi-

‘vidual needs; assist in developing

resource centers and enriching li-
brary facilities in cluster schools;
expand and increase utilizavion of
audio~visual media for classroom and
inservice activities; guide imple~
mentation of special programs in in-
dividual schools; guide in planning
and allocating budgeted funds; uti-
lize systematic research methods to
evaluate project.

2. Purchases equipment and ma-
terials for cluster schools, i.e.,
resource centers, classrooms.

3. Encourages parents to par-
ticipate in inservice and curriculum
meetirgs, planning groups, confer-
ences, etc. ‘

4. Supports annual North Divi-
sion cluster conferences of parents,
students, teachers, principals,
cluster and central office staff
members; conferences planned and or-
ganized by parents.

5. Maintains a cluster office
in the community for the program
service area coordinator, adminis-
trative assistant, community rela-
tions specialist, clerical staff and
other staff members; an office which
Is also used for parent advisory
counci| meetings and for cluster
meetings of teachers and principais.

Ob jectives of the North Divi-
sion Cluster System Project are:

i. Increased achievement of stu-~
dents in city schools;




Problems of a Large City School System

2. Improvement of the attitude Project virector:
and interest of teachers and admin-
istrators toward working with chil- Mr. William Pollard
dren with learning difficulties by Milwaukee Public Schools
establishing a new organizational 5225 west Vliet Street
structure for a section of the city; Milwaukee, Wisconsin = 53208

3. Improvement of instruction Operational Year: 9/1/70-8/31/7|
by improving the inservice education
of teachers in the area served;

4. Increased parent knowledge
ot the schools' aims, goals, and
status by increasing the quantity
and improving the quality of commu-
nication between the school, home,
and community;

5. Improvement of the attitudes
and opinions of participants about
administration of public school by
actively involving students, teach-
ers, and parents in the policy-
making and decision-making processes
involving the local schools;

6. Increased achievement and
motivation of students by the devel-
opment and use of curriculum mate-
rials specifically designed to meet
the educational needs of students;

7. Development of an attitude of
"fearning together" for parents and
students who are participating.




Continuing Education and

Supportive Services to

School Age Mothers
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Project Director:

M, William Morehouse
Milwaukee Public Schools
5225 Yest V!iet Street
Milwaukee, Wisconsin 53208

Operational Year: I/1/71-12/31/71




A major problem recognized in
the Miiwaukee area has been the lack
of opportunity for continued school-
ing during pregnancy for the school-
age mother. In addition, many
school-age mothers recelve |imited
health and soci .f services resulting
in higher infant mortality and re-
tardation rates. A Title Ill grant
award was made to the Milwaukee Pub-
lic Schools (MPS), in cooperation
with the Milwaukee City Health De-
partment, the Milwaukee County De-
partment of Public Welfare, and the
Mi Iwaukee Urban League, to develop a
model-demonstration program which
will offer a comprehensive program
of continuing education, health, and
social services to school-age
mothers., This program assists these
girls in continuing their academic
work toward graduation; promotes
earlier prenatal care; and counsels
the girls, their families, and puta-
tive fathers and their families a-
bout the social services available
to them.

The MPS recognize that these
girls are less likely to complete
the requirements for a high school
diploma than other girls due to the
interruption in their educational
program. The demonstration project
serves approximately 60 students
each semester and during the summer
who are enrolled in a regular 10th,
I1th, or 12th grade class, public or
non-public.
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Students, excused from school
for pregnancy, are informed by
school social workers and/or school
guidance counselors of the educa-
tional, social, and health services
available to them and of the objec-
tives of the program. Students who
wish to enroll are referred to the
coordinator at the Lady Pitts Family
Living Center. A MPS guidance coun-
selor, assigned to the project, re-
quests a transcript of the girls'
credits and information on current
and projected courses of study in
order to determine their programs of
study. English, mathematics, his-
tory, and social studies classes are
available at the center, and tuto-
rial instruction in other courses
not offered by the project teachers
is arranged as necessary.

The health and social service
components are an integrzl part of
each girl's progran. Social workers
and nurses participate In the enrol-
ment process and in the assesc<ment
of the girls' social and health
needs. The students have individual
consultations and scheduled weekly
group sessions related to health,
social services, and guidance. They
return to a regular school setting
following delivery or as soon after
delivery as is possible.

It is hoped that a model of
service to unmarried parents will be
demonstrated and that established
agencies will be encouraged to con-
tinue the use of the model.




PAFullToxt Provided by ERIC

This project fills o neec in
The Milwaukee Public Lchocl “yster
for a central aaencv to collect in-
structional materials in the area of
special education, |1 was noped
tnat this aqency woulcd have access
to additional information, provide
consultative assistance in the field
and in the development and use of
materials, and facilitate communica-
tion amonaq teachers for an exchanae
of ideas. It would become an in-
structional materials center for
teachers, supervisors and adminris-
trators of special education.

A Title Il grant was awarded
to the Milwaukee Public Schools 1o
establish an IMC uniT in 1970.

The SLCIMC, begun in 1970, serves
the needs of Exceptional Eagucation in
the largest metropolitan area in the
state. The Milwaukee IMC is part of
an existing network throughout
Wisconsin. There are centers in
Madison, Merrill, Gillett, Chippewa
Falls, Oshkosh, Holman, and Janes-
ville. The Milwaukee Center is at-
tempting to serve approximately 400
teachers and supervisors scattered
throughout 85 schools.

The Center provides instruction-
al materials for preview, examina-
tion, and trial by classroom teach-
ers. A major objective is to make
teachers aware of the best materials
for Special Education that are coming
forth in the myriad of educational
productions.

There also is an existing need

|

for more creative and innovative
nresentations t~ stygent, tetter
use ot mecia, anc inseryice Train-
ing with materiiis. ihe center as-
sis*s in the accorplishment of the
aoal.

consultation service is contin-
ually providec in the selection of
appropriate materials to meet spe-
cific needs of txceptioral tducaticn
Teachers are enanaaed in fielc test-
ing materials and an on-acina as-
sessment of educationatl tools.

The Center personnel offers sup-
port to teachers in their efforts to
develop new materials. Existina
facilities within Milwaukee Public
Schools are used for the production
of these materials.

Various sources are being uti-
lized to maintain continuous commu-
nication between the Center and bkx-
ceptional educators and supervisors.
A News letter, telecast production,
workshops, inservice trainina, dem-
onstrations, and a committee to as-
sess material are beinq employed.

A mobile unit functions as an
extension of the center by display-
ing materials and providing oppor-
tunities for small gqroup meetings
with a center representative. Tele-
vision presentations and workshops
are devoted to the effective use of
.juipment and materials. Teachers
are assisted in developing materials
to meet specific needs not being met
by commercial producers. Participa-~
tion is maintained in the state net-




Special Education - Instructional

work of special education instruc-
tional materials centers.

Though the Special Education -
IMC is only | year old, it is appar-
ent that teachers and supervisors
are anxious to become involved in
the project. They are eager to be
more informed about availability as
well as advisability of insfruction-
al materials.

The Milwaukee IMC entertains a
continuous hope that many Exception-
al Education students will be served
with the most current appropriate
instructional materials, in the most
innovative and creative manner which
can be contrived.
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Center

Project Liregtor:

Mrs, Charlotte Tock

Mi lwaukee Public Schools
5225 West Vliet Street
Milwaukee, Wisconsin 53208

Operational Year: 4/1/71-3/31/72




The Oconomowoc Junior High
School current!y has a student popu-
lation of 1,220 in arades 7, 8 and 9.
The staff consists of 69 professional
members including teachers, counsel-
ors, and administrators. In 1967, a
self study examined all phases of the
operation and structure of the school,
The findings indicated that the
Junior High School possessed many
“problems" exhibited by most schools
deaiing with early adolescents.

The task undertaken by a Title
'il planning grant was to discover
how the school could break the tra-
ditional concept of Junior High
School structure, operation to pro-
vide a program which is relevant to
the needs of the early adolescent -
12 -15 years.

The problem stemmed from the
fact that students were being fitted
into the mold of the curriculum in-
stead of designing the curriculum for
the student.

Early adolescents and their
needs have traditionaily been ne-
glected in decision-making policies
relating to program development.
Economic expediency, lack ot properly
trained staff and organization based
upon varying grade structures were
bases for decisions and were conse-
quently constraints i3 tailoring the
school to this age group's needs.

Initially, the program aimed at
changing structures such as tradition-
al use of time, integration of in-
struction, increased planning blocks,
and development of learning units. A
"pilot" program dealt with some of
these previous structures which in-
hibited change. A committee of

teachers responsible for the oro-
gram's development and monitoring
worked for one year. As the "rilot"
project began 1o operate, it became
obvious that "things" were beina
changed (schedules, intec “ated in-
struction, and facilities.. The per-
sonnel participating in the project
had adapted very little. The atti-
tudes and behaviors of teachers re-
mained basically the same. They
tended to repeat past practices with-
in the new structure. Many of their
teaching strategies were the very
ones already identified as being 1n-
appropriate for this age group.

The task became twofold:

I. To conceive a blueprint wnich
would deal wity the real issue -
changina those associated with educa-
ting the early adolescent.

2. 1o develop the concept that
a truly relevant school for early
adolescent children is more than a
building; it is a place for children
to interact with self, peers, and
adul ts.

The answer was that systematic
change relating to ear!y adolescent
education must proceed on the basis
that very little positive change will
occur unless those persons involved
have actual ly accepted the need for
chenge., Understending this will al-
low them to change. The need to
change people, not things, became
more apparent.

A series of group seminars ai-
lowed for the identification of crit-
ical areas of concern for the teach-
ers. With this process staff members
began to understand and accept the
need to change.




Planning an Early Adolescent

Educatioial Program:

After accomplishing the above,
the use of Ralph Tyler's model for
affecting educational change was used
as a guide for addressing concerns
related to the school program.

As a result of the staff problem
identification proceedings, it was
realized that the focus of the school
must always be on the early adoles-
cent learner and his needs. The
child is the center of the entire
program. The uniqueness of the model
is the shift of traditional practices
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~ Model Junior High School

Project Director:

Mr. David Smith

Oconomowoc Public Schools

521 westover Street
Oconomowoc, Wisconsin 53066

Operational Year: 7/15/70-6/30/71

which affect change. It maintains
that improvement in any of the outer
circles is false unless it begins and
builds upon the inner circle: the
child. Any ad2ptation which eminates
from an outer circle will not result
in worthwhile change. Unfortunately,
past practices in building innovative
programs tended to move too quickly
to matters of program, curriculum de-
sign, or facility without adequate
opportunity to truly consider this
most important and critical element-
the student.




Project Right Start
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Prescnool educaTtional concerns
were seen as a need for the develop-
ment of *this plannina grant bequn in
July, 1971.

School readiness was designated
as a2 high oriority aspect of the edu-
cation planning in the total school
program of Oconomowoc.

Specifically, a pre-kindergarten
screening program was needed which
would promote early identification of
learning problems.

It is felt that criteria for
kindergarten entrance other  3n chro-
nological age could be more ¢..cation-
ally and psychologically sound.

The purpose of this proposal is
to plan a diagnostic and prescriptive
educational program of a readiness
nature for the children of the school
district, ages four and olger orior
to their placement in the first grade
based on needs identified in a screen-
ing program.

A systems analysis approach will
te utilized to develop the specific
objectives. Specific objectives iden-
tified to be considered are education-
al needs, implications to our existing
kindergarten program, community accep-
tance, facility implications,” and
financial implications. Professional
and non-professional staff implica-
tions, temporal structuring, and cur-
ricular offarings would also be eval-
uated.

An effort would be made to co-
ordinate this planning via an opera-
tional planning committee. The im-
plementation of this program will be




studiecd by a seminar plannina pro-
aram for selected staff members of
the school system.

A 5-week seminar would be struc-
tured to include presentations by
authorities in learning at the read-
iness level, the identification of
specific areas of child development
that could be stressed in an opera-
tional program, identification of
local educational needs for this pop-
ulation of school! children, and the
development of behavioral objectives.
Results of the planning would be re-
ported with recommendations for an
operational program related to the
objectives of this proposal.

The planning will involve ef-
forts to incorporate expertise with
the practicality of classroom teach-
ers in a concentrated, structured
program using a systems analysis
technique.

The screening program is de-
signed so that children are tested
in perceptual, language and motor
development prior to entering kinder-
garten. As each child is tested the
parents meet for the hour with a
social worker to comr' 2 a social-
emotional rating sce.e ror their
chitd, to become criented to the
school program, and to discuss con-
cerns. Psychologists supervise the
testing with staff assistance pro-
vided by community volunteers. !n-
dividual profile sheets are given to
teachers and parents. Parents re-
ceive explanations of tests and sug-
gestions for assisting children at
home. Children with visual or hear-
ing problems are referred for fur-
ther testing. On the basis of the
test results, parents elect to post-
pone their children's kindergarten
entrance.
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- Staff Development Project in Creativity
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This staff development project
was initiared to maximize the learn-
ing environment througn the recogni-
tion, acceptance and development of
creativity in as many phases of a
child's school life as possible.

Begun in the fall of 1970 at
the Middle School of Oregon,
Wisconsin, the administration and
teaching staff are experimenting
with innovative techniques, materials
ang teaching approach which emphasjze

the process as well as the content of’

learning. |t is hoped that these ap-
proaches will stimulate the student's
imagination while he learns.

In many schools, the creative
aspect of learning is not only ig-
nored, but also often suppressed.
School becomes equated with boring
memorization of facts and getting
high grades, rather than with the ex-
citement of exploration or the free-

4 . % .
dom to pursue something of real in-
terest. Over the next three years,
the teachers at the Middle School
wil |l concentrate on being spontaneous
and receptive to students' sugges-
tions and ideas, ana encouraging stu-
dents to initiate many of their own
academic activities. |In addition,
floor space and the newest technical
equipment will be utilized to supple-
ment the traditional factual aspects
of learning in a more compelling,
creative manner.

The Oregon Middle School uti-
lizes an "open concept" of space and
a multi-unit organization. To com-

plement these architecturai and or-
ganizational concepts, the teaching
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staff was encouraged to recognize
and develop the creative talents of
children by making full use of the
affective as well as the intellec-
tual aspects of learning, i.e., em-
phasizing process over content.

Over the next three years, chil-~
dren will be pre- and post-tested
with regard to their attitudes to-
ward school, creativity and them-
selves, their level of verbal and
ideational fluency, and their flexi-
bility on an Unusual Uses task.

“Aides are trained to administer,
score, and record test scores for
each child. Teachers are encouraged
to try innovative approaches, uti-
lize (or create) experimental mate-
rials, consult outside references or
consul tants, and obtain feedback and
problem solutions during regular in-
service sessions. )

Some of the expected goals in-
clude (a) an increasing emphasis on
process over content, (b) an increase
in the number and importance of stu-
dent~-initiated activities, and (c¢)
the development of teachers who will
permit and encourage students to won-
der and ask questions. Ultimately,
it is hoped that, on the basis of
experimentation with many teaching
approaches and the cumulative scores
of creativity as well as achievement
tests, each child can be provided
with the amount of freedom or struc-
ture he needs for an optimal learning
environment.




A Prescriptive Instruction Center
for Children with Serious Learning

and/or Adjustment Difficulties

Operational Year: 2/1/71-1/31/72 .
4
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The purpose of this project is
to establish a Prescriptive Instruc-
tion Center (PIC) for 100 children
with serious learning and/or adjust-
ment problems. Children served will
be (1) 60 who have been identified
under current State Depariment of
Public instruction criteria as being
in need of service tut who are still
in regular class, and (2) 40 select-
ed students already in special class-
es whose problems are so confounding
that no progress has been possible
even given provision of special
class services. All of the students
will be Racine Unified District #I
elementary school students. The PIC
will provide longitudinal education-
al diagnosis through |3 day diagnos-
tic classroom sessions, will develop
written educational prescriptions
for the child's teacher to use, will
provide specialized materials neces-
sary to implement the prescription,
and will assist the teacher in her
classroom with follow-up inservice
training and with re-prescribing as
necessary. Objectives relate to in-
creasing both student achievement
levels and teacher competencies as
related to individualization of in-
struction.

This Resource (PIC) will be con-
sidered as additional and adjunctive
to existing special student support
services in Racine, and is a service
system extremely important to a con-
tinuum of service concept, and is
vital to those students described
above,
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The PIC program for children
with serious learning and adjustment
difficulties proposes to achieve
more effective education for this
group of children through three in-
terdependent approaches.

The first component entails a
remedial/diagnostic classroom to de-
termine an individual ly prescribed
instructional plan.

The second component provides
instructional materials and methods
to support the classroom teacher In
implementation of this plan. This
matching of materials with children's
specific educational needs requires
that the materials be analyzed with
respect to detailed functional use.

The third component stresses
continuing inservice experiences for
teachers whose children are being
served, and out-reach from the PIC
of personnel trainea tc support the
classroom teacher in educating the
handicapped child. Alertness by the
classroom teacher and the follow-up
special ist to on-going evaluation of
academic and/or behavioral task suc-
cess or failure wili be cinphasized.
This approach is designed to encour-
age continuous mod:fication of in-
structional materials and methods
for more effective educational treat-
ment of the handicapped child.




Facilitation of the Development

of a Systems Approack to the

Managemeﬁt of Educational Resources

Project Director:
Mr. Edwin W. Benter

1341 Park Avenue
Racine, Wisconsin 53404

Operational Year: 9/1/70-8/31/171
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This project has many goals.
Thrze major tasks are: first, to
‘;ain persons to work with teachers
and supervisors of the Racine Uni-
fiec School District, to develop de~
tailed instructional objectives which
identify those learning outcomes ex-
pected in grades K-12; to develop
tests to effectively measure the at-
tainment of the outcomes stipulated
in the objectives. Initial efforts
were |limited to the fielus of art,
social studies and mathematics.

The second is to provide the
training or retraining fto persons
working with teachers and supervisors
in the areas of systems engineering,
computer managment and related areas.

The third, determine both tan-
gibie and Intangible costs of the
system, the student characteristics
input factors, the development of
computer systems for retrieval of in-
put information, ard the development
of the computer technology and re-
lated procedures for linking input
factors to learning outcome factors.

This project supplements a local
effort to develop systems management
procedures in the entire school dis-
trict. For this reason, the termino-
logy, methods and procedures of this
project are quite esoteric to systems
protocol. |t is felt, however, that
the systems protocol provides an ef-
ficient and effective means to get
more value from financial resources
allocated to education. By providing
an analytical framework, a cost-
benefit analysis or quality control,
a means of continuously moniforing
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instructional programs of the school
district, involvement of staff in
development of outcome specifications
and related measurement procedures

to facilitate upgrading of evaluation
procedures used by classroom teach-
ers, etc., the administration will

be able to evaluate all educational
endeavors of the district.

The instructional staff is in-
volved to: achieve consensus as to
the validity of the systems approach;
give systems utilizers the competency
necessary to modify the system and
thereby reduce the need to depend
upon outside consultants; and enhance
the staff's knowledge of evaluation
theory and strategy as a means of up-
grading classroom evaluation.

Overall, the program was ini-
tiated to develop a systems approach
for administrative decision-making
in the allocation of resources, pro-
gram deve lopment and staff evalua-
tion. The instructional staff de-
veloped learning outcome specifica-
tions and measurement criteria for
the elementary school curriculum in
mathematics, social studies and art.
Selected staff are being trained in
the skills and knowledge necessary
for t+he optimal development of the
components of the total systems ap-
proach.




The purpose of this project is
to identify elements in the school
program preventing Indian children
from achieving at the levels of non-
Indian children, aoplying this infor-
mation to: (a) gevelop empathy with
the lndians' way of life and his
need to build a self concept, so he
may value his cultural heritage and
acquire the skills to contribute to
the total society; (b) develop
teacher competence in diagnosis,
prescription and evaluation of indi-
vidual learning; (c) develop ways of
identifying and utilizing the re-
sources of the Indian Community to
plan and operate the instructional
program.

The project began because it
was found that the Indian chiidren
started first grade on a par leve!
with other children in the ¢ strict,
but they soon dropped behind. There
was no indication they had less a-
bility to learn. The reasons for
this change, as suggested by this
project, were that the teaching
techniques in use did not fit the
Indian children, and there were not
elements in the school program which
aided the Irdian chiidren to achieve
at the leveis of non-Indian children.
Some of these elements were identi-
fied as the Menominee culture, lan-
guage, values, and family life.

The project goals were to de-
velop empathy with the indians' way
of life and his need to build a self
concept, so he may value his cultfur-
al heritage and acquire the skills
to contribute to the total society;
the teachers competences to diagnose,

prescribe and evaluate individual
learnitq were to bz developed; also,
a strong emphasis ttas to be piaced
on identifying and utilizing the re-
sources of the lIndian community to
ptan and operate the insiructional
program.

The Social Science Curriculum
Units for grades !1-3 in th2 Keshena
and Neopit Schools, which are pri-
marily populated by Menominee Indians,
have been rewritten inrcorporating
elements of the Menominee Indian
culture. Two examplec: In the
School unit, the five basic Indian
values (Bravery, Individual Freedom,
Generosity and Sharing, Adjustment
to Nature, and Good Advice *rom
Indian Wisdom) 3re identified as the
basic values the pupil can identify
to help him in his school life.
These values were pertinent 1o the
education of the early Indian and
are still important In today's edu-
cation. Stress is made in the
Family and Community unit o~ the con-
tributions of the Indians to Com-
munity and Civilization.

The units' advisory group in-
cludes youth and adult Indians and
non-indian menbers of the community.
Youth helped write the curriculum
materiais. A bi-monthly Children's
Bul letin from the schools share
indian symbols and stories.

Specific materials describing
traditional Menominee Iife have been
located, duplicated and distributed
to all teachers in the 2 schools. A
collection of artifacts pertinent to
traditional Menominee history and




Planning Individualized

Project Uirector:

Mr. George Koons
Keshena Public Schools
Keshena, Wisconsin 54135

Operational Year: 8/26/70-3/25/7I

cul ture have been collected for dis-
plays and instructional devices in
the classroom. Local Indians wrote
Legends into grimary level language
and reproduced thein in written and
tape .recorded form, Community re-
source people have been identified
and spoken to the students and teach-
ers about the Indian culture and his-

tory.

An experimental group was se-
lected from children in grades | and
3. Data on student characteristics
related to achievement was collected.
Teaching techniques and methods were
approved for their effectiveness
through comparison of progress of the
experimental and control groups.

The achievement test done in
Spring, 1970, indicated the third
grade students gained at least a year,
on the averase, over their last year's
score and met Mational Nerms in
arithmetic; 2nd araders galned 6/10
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Learning Experiences

of a year and were below National
Norms. The project showed substan-
tial success at third grade level
particularly in arithmetic where
greatest progress toward individuali-
zation was realized. The competencies
of the staftf were developed.

Citizens of Menominee County
will have become an integral part of
the educational program, to enrich
and reinforce the children's educa-
tion.

There is continuity provided for
since a community advisory committee
has been established.

The real goal of the project
was the education of Menominee chil-
dren so each may know his own poten-
tial and contribute to the quality
of life in America.




Self-Monitoring and In-Service Training

to Improve Educational Processes

This project is designed to
provide an exemplary inservice edu-
cation program for teachers in CESA
#10 area schools.

The yoals are to provide teach-
ers with the opportunity to learn
how to identify aspects of quality
education; provide them also with
the opportunity to evaluate their
teaching in these areas; and conduct
inservice tralning sessions so that
they will be able to improve the
processes which they use in their
classrooms.

Quallity educational processes
are defined in this project as con-
sisting of two basic areas: (1) in-
terpersona! relationships, and (2)
Individualization.
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A guide will be developed which
will be used by teachers so that
they will be able to self-evaluate

the extent to which their teaching
reflects aspects of quality educa-
tional processes identified above.

Periodic workshops throughout
the course of the project will be
held to glve teachers the addition-
al information, help form attitudes,
and give reinfcrcement so that they
will.be motivated to improve the ed-
ucational opportunities of the stu-
dents entrusted to them.

Project Uirector:

Mr. Gerald De Amico

3730 Kohler Memorial Urive
Sheboygan, Wisconsin 53081

Operational Year: 3/1/71-2/29/72




Family Life

Education

Four school districts in the
CESA #7 area, Rothschild-Schofield,
Stevens Point, Amherst and Athens,
have agreed to cooperate in a pro-
ject in Family Life Education.

"Family Life" is the personal,
social and cultural relationships
which exist between or among indivi-
duals. Family Life Education is ed-
ucation about and preparation for
these personal, social ana cul-ural
relationships. Its basic underlying
concern is the reproduction, matura-
tion, and socialization of the human
being and the provisions for their
nurture and socialization.

The purpose of this project is
to help students ootain factual
knowledge and develop attitudes and
values which will result in behavior
that contributes to the well-being
of the individual, the family and
society.

Formal family living courses in
the area's schools are almost non-
existent. Atfttention will te given to
tactors causing public misunderstand-
ing of programs in other communities.

A steering committee was formed
to develop plans for the program.
It included school personnel, stu-
dents, clergy representatives of the
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Project virector:
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Jperational Year: 6/1/71-5/31/72

medicai and legal professions, psy-
chologists, parents, busiressmen and
social service workers. The commit-
tee studied the characteristics of
communities in the Agency and their
needs for family living instruction,
developed procedures for pubiic in-
volvement, and studied existing pro-
grams. Areas to be investigated in-
clude whether a family living program

should be integrated into existing
courses or senarated, the training

of classroom teachers, parent partic-
ipation, and the role of the CESA
Agency in the program.

The emphasis of this project
will be +he development of a K-12
inteqrated Family Life curriculum,
inservice training workshops for
teachers, a resource center with pro-
vision for a resource consultant, and
parent-child information sessio. s.

The goals and objectives of this
project are: to plan a K-12 curricu-
lum in Family Life Education that is
well-organized and coordinated at all
levels of instruction; to develop in-
service training and workshop pro-
grams in family living; to develop a
resource center to provide the
schools with resources not available
within each Individual school dis-
trict; and to develop parent informa-
tion sessions.




This project, develcped by CESA
#7, consists of a tutorial proaram
to nrovide diagnostic/prescriptive
remedial instruction for c*ildren
with special learning disabilities.

The smai. communities thal make
up CLSA #7 do not have the economic
resources or numbers of children
with special disabilities to warrant
creation of formal therapy classes.
In addition, unavailability of *rain-
ed professionals makes it imnoscible
to statf such classes.

Remedial instruction on & one-
to-one basis is pruvided fo lower
elementary children with normal men-
tal ability, but who lag in aczdemic
achievement, This is due to late
maturation of perceptual skills,
limited language development, neuro-
logical impairment negatively affec-
ting perceptual development, or ad-
justment problems related to Inade-
quate parental figures. Children
with perceptual or language difficul-
ties are tutored by teacher-trained
housewives or retired teachers. Sup-
portive counseiing is given children
with adjustment problems through CESA
#7 psychological services. The
Agency provides diagnosis and recom-
mendations; selection, training, and
supervision of tutors; continuing
evaluation of each child's progress;
and special remedial materials not
available to local schools.

Children attending public and
non-public schools served by the CESA
Agency may receive the services of
this program. Referrals for service
will be accepted directly from ad-
ministrators of public and non-

public schools and from other acen-
cies serving the school-aged child.

The term "learning disability"
is used when describing any condi-
tion in which the child shows diffi-
culty in learnina (excluding mental
retardation, emotional disturbance,
or sensory deficit) and is presumed
to be duc to dysfunction of the cen-
tral nervous system.

Each school district cooperating
in the tutorial program is asked to
submit a list of tutor applicants.

Tutors are selected by the
tutor supervisor from applicants who
have some teacher training or equiv-
alent background of work with chil-
dren and are not presently employed
on a full time basis. The fufors
are paid fcur dollars per hour.

The tutors are trained and su-
pervised by the project supervisor.
Training may be either individual or
in small groups and will be tfailored
to meet the needs of the specific
child with whom the tutor will be
working. The diagnostic repurts,
psychological evaluations, teachers'
reports, and parent interviews are
all rart of the training of the tutor
and development of the remedial pro-
gram for the child. The child's
regular classroom teacher and admin-
istrator will be included in the play
made for the child and will be made
aware of the child's program.

Diagnostic results in the spe-
cial disabilities area will provide
the basis for the development of
each child's program (Purdue Percep




tual-Motor Survey; lllinois Test of
Psycholinguistic Abilities, Frostig
Test of Visual Perception; indivi-
dual intelligehce tests). Each

F child's program of therapy is spe-
cially designed for him through a
cooperative effort of the Tutor Su-
pervisor, school psychologist, speech
therapist, child's teacher, parent,
and administrator.

Every effort will be made to in-
volve the parents of each child in
the tutor project, espezially in the
area of perceptual difticulty, as
many adjustments to home activities
are necessary to aid in the reduc-
tion of both perceptual and emotional
problems.

There is strong clinical evi-
dence, along with reports of teachers
and parents, that such training pro-
grams can result in improved academic
adchievement.

Project Director:

Mr. John E£. Knott
. CESA 47 . -
T x 280-8
Route 5, Hiqghway 10,%
tevens Point, Wisconsin 54481
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Tutors for S_p}ecial Disabilities




Strategies in Early Childhood Education

Early identification of l|earn-
ing needs in the area of motordevel-
opment, auditory perception, visual
perception and language development
and a prooer diagnosis and prescrip-
tion for these areas were identified
as a major focus in early childhood
education as determined by the plan-
ning grant in CESA #13. How the
school can meet the needs of the in-
dividual for meximum intellectual
growth, academic achievement, and
school adjustment is now heing devel-
oped and evaluated in the operational
grant.

The area serviced by CESA #13 is
predominantly rural, approximately
2,034 square miles in area, with a
popul-~vion of 175,000 people. There
are |7 school districts which vary in
size from 35,000 to 415 population.

The early childhood education
opportunities vary from districts
which have private nursery school
situations to areas which begin for-
mal education at first grade level.

A planning grant revealed the need
for early comprehensive programs in
education if children are expected

to reach their potential. A study
indicated that motor development,
auditory development, visual percep-
tion and language development were
areas of concern. These were identi-
fied as key areas to be considered
for academic success, positive self
concept and sound social and emotion-
al adjustment.

Local ly, teachers identified
poor development in one or more of
the four areas as a cause for poor
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adjustment in school. Since the ce-
veiooment in *the four areas of c<on-
cern is highly correlated wiTth suc-
cess in school each child is consi-
dered individually for maximum devei-
opment of his potential.

8y involving all ftfudents c.ter-
ing Kindergar*en in a comprehensive
screening program, individual nzeds

of students will be indentified.
Prescriptions determined by the iden-
tified needs will be developed as a

means of individualizing instruction.
Extensive inservice training sessions
will be needed for a team approach to
effective diagnostic-prescriptive in-
struction.

The unique neads of the indivi-
dual will be the primary concern of
the school. Through identification
of need, prescriptive teaching, and
differentiated staffing, relevant in-
struction will enable the student to
attein greater academic success, a
better self concept, an.” improved
social and emotional ad,ustment.

Other project goals are to as-
sist the educator to maintain con-
tinuity of the program; facilitate a
team approach to instruction; active-
ly involve parents in early identi-
fication process and procedures; as-
sist students to attain greater aca-
demic success, a beiter sel* concept
and improved social and emotional
adjustment.

Project Uire tor:

Mr. Robert Schramm
CESA #13
908 West Main Street

Waupun, Wisconsin 53963

Operational Year:

12/16/70-12/15/71




Comparative Cultures

The use of educational televi-
sion is rather limited in the CESA
#13 area due to the geograchical lo-
cation.

CESA #13 consists of 18 school
districts in the Southeastern quar-
+er of the state (parts of Green
Lake, Fond du Lac, Dodge, Winnebago,
Jefferscn and Waushara Counties).

The State network of education-
al television does not reach this
area and, therfore, the schools are
not able to take advantage of their
programs.

The Wisconsin Conceptual Frame-
work for Social Studies has been de-
veloped for some years but has not
been implemented in many classrooms
because of insufficient materials
and a lack of understanding of the
conceptual approach on the part of
teachers.

The Conceptual Framewogk is in-

tended to have two points of utility:

broadening the teacher's conscious-
ness relative to the several social
science disciplines; providing some
guide for coordinating the K-12
social studies program.

This project will focus on an-
thropological concepts of the Social
Studies at the sixth grade level.

Plans are to develop a series of
student lessons and teacher inser-
vice materials on videotape to be
proadcast on WHA-TV, Madison and
KF1Z-TV, Fond du Lac. Provisions
will be made to conduct two week in-
stitutes for teachers dealing with
the inquiry proc - and conceptual
framework for Soc,al Studies in
Wisconsin.

The major goals of this project
are, then, to develop curriculum ma-
terials and lessons, teacher inser-
vice materials, and 14 educational
television student programs for 6th
grade ~tudents which focus on three
culture patterns anc use anthropo-
logical concepts of social studies.
I+ is hoped students will become
knowledgeab le of both® the concepts
and the inquiry approach to learn-

ing.

A special emphasis has been
placed on informing, and seeking
support for this project in, the
commurity. An Advisory Committee
has developed plans to meet with
interested groups in the area.

Project Director:

Mr. George Hightdudis
CESA #13
908 West Main Street

Waupun, Wisconsin 53963

2/1/71=1/31/72

Operational Year:




[n this project students entered
into The modern foreign language pro -
aram at any time curing their secon-
dary school experience. Interns and
para-professionals were used while
reauiar staff were redeployed. Port-
able langquaae labs and other mediz
were used to provide each student
with a program designed to meet his
individual needs. '

The project was developed with
two basic concepts in mind:

I. To eliminate the frustration
factor inherent in the formal class
structure, instruction should be in-
dividualized ana a performance cri-
teria should replace time criteria.

2. "o successfully individualize
instruction, the pupil-teacher ratio
must be lower than in the formal
class sfructure. This lower ratio
can be achieved economically through
the wider use of para-professional
staff.

The first of these two concepts
was incorporated into project proce-
dures through devising a methodology
and programmed units of work that
make it possible for the individual
student tc proceed through different
units of werk at a rate consistent
with ability. Para-professionals
have been part of the educational
process for a number of years. This
project, however, involved the use
of such personnel to a much greater
degree and is designed to employ the
type of para-professional that can
serve as a living model of the skills
the students involved are being
taught. Native speakers of French,
German and Spanish were utilized.
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The objectives are: to orovioe
3 foreian languaae prodaram that
meets the needs of all students re-
cardless of ability and will better
enable them to serve the community
in which they live; to change Tthe
foreign lanauage program from one
which is based on time criteria to
one which is based on a performance
criteria; to provide a more practi-
cal language program in ferms of
more realistic individuai goals and
more practical stimulation for stu-
aents of all ability levels; to pro-
vide a program that will offer maxi-
mum flexibility of scheduling for
the individual student; to provide &
program that will offer maximum flex-
ibility of schedulina in terms of the
entire curriculum; and to serve as a
dissemination center for individual-
ized foreian language instruction.

introductory units of work are
presented in large group instruction
situations. Students are then aliow-
ed to proceed at an individualized
rate. Advancement through structured
units is dependent upon successful
completion of tests administered fo
individual students. An indspendent
reading program and teaching assign~
ments follow mastery of all units.
Group sizes vary by activity.

The Spanish Program was imple-
mented during the first year while
German and French the second and
third years with 446 project stu-
dents involved.

The end of project report eval-
vation is being prepared.
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Aruitoxt provided by Eic

RIC

Individualized F

oreign Language Program
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Project Director:

Mr. Fred La Leike

West Bend Joint District #1
710 South Main Street

West Bend, Wisconsin 53095

Operational Year: 6/10/70-9/10/71




Impact - Innovative Methods Promoting

the Advancement of Creative Teaching of

Orthopedically Multiple Handicapped and
Mentally Retarded
Children

I+ became eviden* during a pi-
lot study that teachers needed tfrain-
ing and experience to develop diag-
nostic/prescriptive instructional
programs and use appropriate diag-
nostic techniques, and the latest
methods and materials designed, for
individualization.

In this project inservice ses-
sions focus upon increasing teaching
competencies to diagnose learning
patterns of children with disabili-
ties, develop a framework which inte-
grates developmental and sequential
curriculum goals and special instruc-
tional techniques, and provide op-
portunities for teachers to employ
appropriate techniques, materials
and equipment. A diagnostic team
conducts individual evaluations and
prescribes specific learning programs
which the classroom teacher develops
and presents. An instructional ma-
terials center equipped with study
carrels, resource materials, work-
shop areas and library area was es-
tablished.
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Project Director:

Or. Joseph P. Schwei

9333 West Lincoln Avenue

West Allis, Wisconsin 53227

Operational Year: 4/2/71-4/1/72
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Aruntoxt provided by Eric: '
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Northwest Wisconsin Regional Education
Center - #1 #2 & #4, Area "A”

Project Director:

Mr. James Wood

CESA #2

Post Office Box 168
Minocqua, Wisconsin 54548

Operational Year: 4/6/71-4/5/72

This project's goal is based on
the most critical educational need
in Area "A" which has been identi-
fied as improving educational oppor-
tunities for the wide spectrum of. .
exceptional youth: those who repre-
sent deviations from the normal and
who are limited in achieving to
their optimum in the regular class-
rcom setting. Initial activities
will focus on improvement of handi-
capped children programs particular-
ly in the mentally retarded educable
and trainable.

The unique characteristics of
each local district will determine
the specific schedules and compo-
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nents of each local program.

Staff of the Center will pro-
vide the catalytic action for in-
creasing the involvement of communi-
ties in their schools to obtain the
improved education~! opportunities
for handicapped chil:'ren. Orienta-
tion programs for increased under-
standing will be provided for school
boards, administrators, teachers,
and the wider communities. Local
schools will be encouraged to desig-
nate a staff member who will be as-
sisted in forming focal committees
who will plan local strategies for
improving educational opportunities
for their exceptional youth.




|-C-E Instruction,

CGurriculum, Environment

CESA #3, #8, & #9, Area "B"

Project virector:

Mr. Robert Warpinski
CESA #9

1927 Main Street
Green Bay, Wisconsin 54302

uperational Year: 7/15/70-6/3"/7I

Project 1-C-E (lnstruction-
Curriculum-Environment) is a Title
1l procgram designed to develop, de-
monstrate, and evaluate procedures
for improving instructional skills

and techniques by classroom teachers.

The procedures will assist them to
develop, evaluate and implement a
new interdisciplinary approach to
the study of ecology and environmen-
tal education.

Effective teaching techniques
will be examined which will modify
and improve students' value judg-
ments and behavior, especially, to-
ward environmental concerns. Con-
sideration will be given to student
involvement in action programs for
environmental improvement on region-
al, national and global levels.
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To carry out these goals, CESA-
LEA teacher committees will develop
curriculum concepts and instruction-
al strategies for an interdisciplin-
ary approach to environmental man-
agement education.

T. first year integration of
environmental education will be made
in language arts, social studies and
science programs. |In the second
year, fall of 1971, K-12 programs in
math, fine arts (music, arv, etc.),
physical and health education, and
Junior High programs in industrial
arts and “ome economics, business
education and agriculture will be
considered for integration of envi-
ronmental education.




Regional Education Center Area “C”

CESA #3, #6, & #11

Project Lirector:

Or. Lonald Jacobson
Area "C" Project Director
Blair, Wisconsin 54616

Operational Year: |/15/71-1/14/72

The central focus of this pro-
ject in Educational Center Area "C"
will be to provide local schcol sys-
tems and CESA's with assistance and
expertise in program development and
impiementation of programs. The
programs will be in the areas of
special education and vocational ed-
ucation. The project will be con-
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cerned with those needs in these two
fields which have been identified,
to be given priority, by the policy
committee of the Area.

The Center has just begun to
formulate its specific programs
dealing with special education and
vocational education.




Operational Structure for Improving

Vocational Education in Region “D”

Project Lirector:

Mr. Paul L. Gundlach

CESA 412

412 tast Slifer Street
Portage, vWisconsin 53901

Operational Year: €/30/71-6/29/72

This project, in Education
Center, Area "D", is designed to de-
termine the role of the secondary
school in providing students with
specific vocational education oppor-
tunities. This determination will
be made by analyzing manpower needs
in the area which serves 23 school
districts, the State, and the Nation;
assessing and identifying vocation-
al education resources; determining
student mobility after graduation;
and defining responsibilities in
providing instruction to students.
Based on the above studies, voca-
tional education needs in the area

will be delineated and a plan de-
veloped to meet these needs. |n-
dividual school districts wil! be

provided with assistance to imple-
ment their component of the regional
plan.

The bases upon which this pri-
ority need was selected was a survey
sent to administrators, teachers,
students, families and members of
the Board of Education in the 23
school districts and the Department
of Public Instruction.
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CESA #1 & #12

The composite rankings of needs
identified by this group indicated
that the area of vocational educa-
tion had by far the greatest concern.
Other needs, i.e., working with
children needing specia! training
and organizing school day to provide
new ways of scheduling students were
also noted. |t was also felt that
there was a need to describe the
function of the school in society
and implement the curriculum to
carry off these functions in the
classroom.

The assessment of needs was
conducted in an effort to identify
the priority need of this area. It
was the first step to preparing an
operational project of this area.
The reason for this is that the pur-
pose of the education center is to
provide programs and services wiich
through assessment has been desig-
nated as a priority but do not exist
currently in sufficient quantity or
quality.




*

Education Center - Area "E”

Project Jirector:

Mrs. Faye Lloyd

CESA #1353

908 West “ain Street
Waupun, wisconsin 53963

Operational Year: 2/1/71-1/31/72

The goal of this project is to
create within the school districts
of CESA's #10 and #13, an environ-
ment which would be receptive 1o
change. The change intended is in
the area of personalized instruction
through which innovative implementa-
tion of a network of experimental
classrooms can be facilivated.

As an Education Center project,
the goals have been identified
through an assessment of needs in
the area served to be a high priori-
ty educatlional need. This area con-
sists of 39 school districts whose
enrol Iment varies from 244 (K-12) to
11,276,

Emphasis is placed on helping
children and youth to become self-
motivated, self-directing learners
who have "learned how to learn." '

Through the establishment of a
regional educational center, a co-
operative flexible network of units
including school districts, schools
and classrooms will be formed. Ef-
forts among teachers, students, ad-
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CESA #10 & #13

ministrators, and parents focus on
the individualization and moderniza-
tion of the curriculum. The flexi-
ble network will include elementary
and secondary units with extensive
inservice training sessions for
everyone involved, emphasizing the
humane aspects of education. The
network will be formulated on a vol-
untary basis and remain under the
administration of the local school
districts. The individual programs
will be implemented at the discre-
tion of the local school districts,
but in agreement wirh the intent of
the major aspects of this program.

The process of individualizing
the curriculum will come about
through the strengthening of "in-
quiry skills" among the students who
will pursue special inferests re-
lated to their real-life problems.
From the experiences noted in the
classrooms involved, a replicable
set of proc~dures for curriculum re-
newal and individualization will be
developed for use in expanding the
network in subsequent years.
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Individualization of Instruction -

A Change Agent Madel for Schools

Project Oirector:

¥r. Harold Anderson

CESA #15

545 wWest Dayton Street
ttadison, Wisccnsin 93703

Operational Year: 7/15/70-6/303/71

This Regional Educational Center
project involves three Cooperative
Educational Service Agencies (14, 15
and |7) and encompasses seven coun-
ties (Dane, Rock, Crawford, Grant,
lowa, LaFayette, and Richland) and
portions of Green and Jefferson, in
Wisconsin. The administrating agen-
cy for this project is CESA #15.

Briefly, the purpose of the in-
dividualization of instruction pro-
ject is to develop an inservice and
subsequent implementation model for
local school districts in a nine (9)
county area. The thrust of the pro-
jeact is to be orientation and induc-
tion in the initial phase (Ist year)
with implementation and evaluation
as a future goal.

Although individualized instruc-
+ion has been assessed as an educa-
+ional neeg 'n the entire area,

in Area “F" - CESA

14, 715, & #11

great effort will be made durina this
project to not impose specific pro-
grams of this nature on districts but
rather to assist school districts to
evaluate the kinds and number of pro-
grams needed and to investigate var-
ious solutions fo their individual
district needs.

Special emphasis is given to the
assessment of local school districts
in their individual curriculum needs,
and to workshops on various methods
of individualization of instruction.
Books, pamphlets, extension films,
tapes, slides and other localiy de-
veloped instructionai materials are
being developed for both public and
non-public schools as they are need-
ed. A monthly "newsletter" informs
local schools of projects in their
Region and general informatlon. Dis-
semination of program information is
vital.
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Southeastern Wisconsin Regional Education

Yroject virector:

Jr. Yilton illery
JLSA #1123

432 loorth Yire LHirget
curlinaton, wisconsin

Cop

Wnerational Year: 4/¢/71-47%"70

Soufheasfern Wisconsin, (Arca
"G"} specifically Kenosha, Racine,
Walworth, washinqton, and Waukesne
Counties, are experiencing the most
ranid population arowth of any arca
in the state. This area is rapidly
being assimilated into one vast ur-
ban sprawl! extending from Port
washington south through Milwaukee
and Chi~ago and east into Indiana
and eastein Michigan. The best
qrowth predictions indicate that
during the next twenty years this
area will increase in population and
urban use of land to approximatelyv
175% of its present level. This
rapid urbanization is brinqing about
dramatic changes in the life styles
of communities as well as indivi-
duals with resulting hiqgh impact up-
on the institutions of the area,
particularly the schoo's. It is
reasonable to expect that the prob-
lems that now plaque the cities angd
their schools will become more and
more prevalent during the coming
decade. These include the criti-
cisms of irrelevancy and ineftective-
ness, the demands of students, par-

Center - Area "G”
CESA #16 & #18

tor more control
increasing ¢risis
support.

ents and teachers
of schools and the
in financial

It is proposed that a keaiconal
tEducational Center "G" be establish-
ed for the purpose of providina pro-
fessional and technical assistance
to educational lcaders to enable
them to respond to immeciate or ex-
istinag problems and future concerns
in plannina. This Center would con-
sist of a team of resource people
from the social sciences with a va-
riety of problem-solvinag skills who
would provice a combination trouble-
shooting, information aatherina and
processina, and lona-ranae plannina
services.

Coricerted efforts will deal
with problems arising out ~f the
mileau of social demographic, polit-
ical and economic changes encapsu-
lated in the term urbanization.
Initial projects will attempt to
demonstrate the usefulness of infor-
mation science, management science
and sociology to the solution of
problems.
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Metro-Research and

Project Uirector:

Jr. barry Faain

CESA #19

9722 viatertown Plank Road
Hilwaukee, wWisconsin 53226

Operationa! Year: 7/15/70-6/30/71

Mletro-Research is a Title 111
project of the Education Center -
Area "H". Area "H" is composed of
CESA #19 which includes 25 Milwaukee
and Qzaukee County School Districts
of the greater Milwaukee area.

Through a creative combination
of area resources, Metro-Research
helps local school districts effec-
tively evaluate and meet their edu-
cational needs. Metro shares its
research expertise and resources
while encouraging each district to
diagnose and prescribe for its own
needs--on its own terms and in its
own way.

Recognizirg the necessity for
planned change in our educetional
system, Metro serves its districts
through on-the-job training of
school personnel to conduct their
own research, evaluation and plan-
ning. Metro functions in and
through its component districte.
Therefore, local participation is not
only encouraged, but is essential aft
every stage of a research project--

from initial idea, research proposal 63

Planning Sefvices

CESA #19, Area "H”

and plan, through data,collection
and analysis, to final dissemination
of results and publication of re-
search napers.

Research orientation is a pre-
requisite for sound planning and de-
velopment. The Metro project is
based on the assumption that exposure
to research will lead to improvements
in teaching, goal setting, eval!uation
and curriculum planning

Metro proposes to make its dis-
trict teachers and administrators
research conscious--to develop in
them a greater understanding of re-
search and an appreciation of the
contributions of resezrch methods to
evaluation, planning and overall ed-

“ucational practice.

More than 150 teachers and ad-
ministrators are participating
through their District Research Com-
mittees. Thirty-eight research pro-
jects are being developed by !5
schools for 1971-72.




TERMINATING PROJECTS

Pupil Personne!l Services to tqualize
Educarional Opportunities

/1/D/E/A/ National Oemonstration
Schools Project

/1/D/E/A/ National Demonstration
Schoo! Project

Individualizing Learning Through
Mec.a

Individualization of lnstruction
Through Creative Lse of
Personnel

o s—

Development of an Inservice Model
for Implementing New Methodology
in the Social Studies

A Pre-Vocational Thrast in
General Education

/1/D/E/A/ National Demonstration
School Project
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Thomas Bluett

CESA #3
Municipal!l Building
Gillett, Wl

54124

Thomas Wal ker

Jt. Schoot Dist. No. |
100 N, Jefferson Street
Green Bay, Wl 54301

frederic C. Vorlop
150 Cummings Street
Delavan, Wl 53115

Roland-Solberg

CESA #11

La Crosse Co. Court House
La Crosse, ¥l 54601

Arnold Lamberg--
Kenneth Jensen

Madison Jt. Dist. No. 8
545 ¥, Dayton Street -
Madison, Wl 53703

Tom Patterson

"Madison Jt. Dist. No. 8

545 W. Dayton Street
Madison, WI 53703

Cecil Kielley
702 Pflaum Road
Madison, WI 53716

James Arend
Wis. Heights School Dist,
Route #I

Mazomanie, WI 5.3560

e

Term. vate
8/31/70C

Term. Date
3/30/70

Term.tuafe
9/23/70

Term. Date
6/30/71

Term. Date
7/31/70

Term. Date
7/31/70

Term. Date
6/27/71

Term. Date
7/15/70




improvement of Instruction Through
Inservice Education in Evaluation
'eading to Studies of Critical
oblems

Cooperative Curriculum Development
Center

A Multi-Disciplinary Approach to
ldentification, Viagnosis, and
Remediation of Educational
Disabilities

Tutors for Special Uisabilities

txemplary Programs of Pupil Services
in Small Towns and Rural Areas

individualized Foreign Language
Program

Hear (Hearing Edu~ation and
Rasources)
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Dr. Gary Peterson
5225 W. Vliet Street
P.0O. Drawer 10K

i lwaukee, Wl 53201

Howard E. Wilsmann
706 N. 8th Street
Manitowoc, Wl 54220

Donald Hoeft

CESA #10

3730 Kohler Memorial Dr.
Sheboygan, Wl 53081

John Knott

CESA-#7 -

Box 2808, Highway |0E
Route 5 :
Stevens Point, Wl 54481

Dr. Neal Gamsky
CESA #13

908 W. Main Street
Waupun, Wl 53963

Fred La Leike

West Bend Jt. Dist. No. |
710 S. Main Street

West Bend, WI 53095

Robert C. Gresk

CESA #19

9722 Watertown Plank Road
Mi lwaukee, Wl 53226

Term. Date
7/14/70

Term. Sate
7/31/70

Term. Date
8/30/70

Term. Date
5/31/71

Term. Date
9/1/70

Term. Oate
6/10/71

Term. Date
11/30/70
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